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Educating for Serious Leisure: Leisure Education in Theory


and Practice

At least in North America, statements promoting leisure education have been heard as far back as the middle of the nineteenth century, when Harry Barnard (1868), the first United States Commissioner of Education, observed that it was as important to educate for leisure as it was to educate for the other subjects traditionally taught in schools. Mundy and Odum(s (1979, chap. 2) review of the history of leisure education reveals that, over a century later, Barnard(s prescription still dominated, including his preference for schools and school-like settings as the best places for offering such education. From the late 1970s through the mid-1980s, however, Barnard(s focus was expanded somewhat, particularly with the establishment in 1977 of the International Commission for Advancement of Leisure Leadership (INTERCALL). As the Commission(s name suggested, its members, under the direction of its second Chair, Max D(Amours, began to view leisure education as also encompassing the training of leisure educators and researchers around the world, a stance that led them to publish the International Directory of Academic Institutions in Leisure, Recreation, and Related Fields (D(Amours, 1986; 1991; in press). But, in 1982, with the change of INTERCALL(s name to (Commission on Education,( and its decision to become one of the commissions of the World Leisure and Recreation Association (WLRA), Barnard(s narrower conception returned to prominence once again.

Today, leisure education refers to a lifelong learning process that helps people achieve through socially-acceptable leisure activities their fullest leisure potential and desirable quality of life (Sivan, 1997, p. 42). Moreover, this process is now seen as unfolding within a wide variety of settings, both formal and informal. A forthcoming collection of papers on leisure education and community development and people with disabilities illustrates well the contemporary focus of this WLRA Commission (Ruskin, in press).

In line with this present-day, Barnardian, mission of leisure education, I have argued that much of this education centers, in fact, not on general leisure but on serious leisure (Stebbins, 1998; in press-a; in press-b). After all, it is, on the one hand, clearly unnecessary to educate people for casual leisure, for popular, hedonistic activity that amounts to a sort of doing what comes naturally in the carefree realm of free time. On the other hand, with so much of the world influenced by the erroneous belief that leisure is exclusively casual, it is necessary to make a special effort to disseminate the idea that the serious kind exists as well and that it offers special rewards and involvements unavailable in its casual counterpart. 

Yet, casual leisure, as highly attractive and easily learned as it is, is not, for all that, to be depreciated as wholly frivolous. Nahrstedt (in press) has coined the term (edutainment( to identify the kind of education that can come from certain casual leisure activities whose primary purpose, nonetheless, is to entertain. People do on occasion learn scientifically valid knowledge from material expressly created to entertain them and from which they purposely sought entertainment. Thus, although it may not always be easy for viewers to sort out fact from fiction, a Hollywood film on, for example, World War II could conceivably contain accurate facts and figures about that period in history, and it could be likewise for a best-selling historical novel or even a Broadway musical. Readers and theater-goers typically seek diversion in such casual leisure, even while inadvertently learning from it certain ideas of more enduring value. In short, they have been (edutained.(
Education by way of edutainment is piecemeal and fortuitous, however, unlike learning by way of education as ordinarily thought of. Conventionally conceived, education is a process or course of learning, instruction, or training that educates or intends to educate. It is an act or process of educating someone or being educated by someone, during which some skill, knowledge, or competence is provided or these are acquired by the learner. A cardinal feature of education, in contrast to edutainment, is that the first is intentionally educational; the educator intends to educate and the (uncoerced) student intends to be educated. If the latter is also entertained, this is, from the educator(s standpoint, a secondary, albeit sometimes intentional, consequence of the education. 

Before the idea of edutainment came on the scene, the field of leisure education had always approached education from this conventional angle. With respect to serious leisure, this is as it should be, for such activity cannot be learned through edutainment, but must be more systematically provided and acquired, even if in some serious leisure fields, notably those in the hobbies, amateur entertainment, and career volunteering, education is accomplished informally such as by a program of tutelage, on-the job training, or self-directed reading or a combination of these. Meanwhile, to repeat, it is unnecessary to educate people in casual leisure, however (edutaining( it may be, since its hedonistic appeal and internal simplicity will serve to attract great numbers of people without need for provision of either a formal or an informal program of learning, instruction, or training. 


Serious and Casual Leisure 


Serious and casual leisure offer their participants sharply different experiences and generate sharply different states of mind. I present here only a very brief review of each (for a fuller review, see Stebbins, 1992; 1997; 1999). Serious leisure is the systematic pursuit of deep satisfaction through an amateur, hobbyist, or volunteer activity that participants find so substantial and interesting that, in the typical case, they launch themselves on a career centered on acquiring and expressing its special skills, knowledge, and experience (Stebbins, 1992, p.3). Amateurs are found in art, science, sport, and entertainment, where they are linked with professional counterparts. Hobbyists, by contrast, lack a professional alter ego, even though they sometimes have commercial equivalents and often have small publics who are interested in what they do. Leisure science classifies the scores of hobbyists in one of five categories: collectors; makers and tinkerers; activity participants (e.g., hunters, mountain climbers, barbershop singers); competitors in the largely nonprofessionalized sports, games, and contests; and enthusiasts in the liberal arts (e.g., devoted readers of a kind literature, history, science). Volunteers willingly help others for a combination of personal and altruistic reasons.

Serious leisure is further defined by its six distinguishing qualities. One is the occasional need to persevere, which typically generates positive feelings about the activity by conquering adversity. Second, as indicated, participants find a (nonwork) career in the endeavor, shaped by its own special contingencies, turning points, and stages of achievement or involvement. Careers in serious leisure are also shaped by substantial personal effort based on specially acquired knowledge, training, or skill, and, indeed, all three at times. Fourth, eight durable benefits, or results, of serious leisure have so far been identified: self-actualization, self-enrichment, self-expression, regeneration or renewal of self, feelings of accomplishment, enhancement of self-image, social interaction and belongingness, and lasting physical products of the activity (e.g., a painting, scientific paper, piece of furniture). A further benefit - self-gratification or pure fun, which is considerably more evanescent than the preceding eight - is the one most widely shared with casual leisure. The fifth quality of serious leisure is the unique ethos and special social world that grow up around each instance of it. The sixth quality flows from the preceding five: participants in serious leisure tend to identify strongly with their chosen pursuits.
To sharpen understanding of serious leisure, it is commonly contrasted with "casual" or "unserious" leisure, the immediately intrinsically rewarding, relatively short-lived pleasurable activity requiring little or no special training to enjoy it (Stebbins, 1997). Its types include play (including dabbling), relaxation (e.g., sitting, napping, strolling), passive entertainment (e.g., TV, books, recorded music), active entertainment (e.g., games of chance, party games), sociable conversation, and sensory stimulation (e.g., sex, eating, drinking). It is considerably less substantial and offers no career of the sort just described for serious leisure. Casual leisure can also be defined residually as all leisure not classifiable as amateur, hobbyist, or career volunteering.   


Educating for Serious Leisure

In my view, leisure education, to the extent it centers on serious leisure, should for the most part consist of imparting knowledge about the nature of serious leisure, about its costs and rewards, and about the ways to get started in particular serious leisure activities and routinely participate in them. It should be composed of information describing the leisure career found there and the variety of social and psychological advantages a person can realize when he or she pursues it (e.g., routine, lifestyle, special identity, organizational belonging, central life interest, membership in a social world). Such information is vitally important to anyone in search of an optimal leisure lifestyle: the pursuit during free time of one or more substantial, absorbing forms of leisure, mixed, to be sure, with a judicious amount of casual leisure. Elsewhere, I provide information on how to do this in North America, which, however, will be more or less inappropriate for other parts of the world (Stebbins, 1998a, chap. 6). Thus, to more effectively guide the people they are working with, leisure educators outside North America must gather information on how to get started specifically related to their country and local community. Leisure educator is broadly defined here as someone trained in one or more programs in leisure and recreation or as a professional trained in a field such as youth work, high school teaching, or work with the elderly or with people with disabilities. Leisure counselors and recreation therapists also count as leisure educators.

Education for serious leisure falls into two types. The first trains or instructs particular categories of people to find deep satisfaction in one or a small number of amateur, hobbyist, or career volunteer activities. This type of education involves informing them in detail about potentially appealing pursuits for which they are not disqualified by dint of one or more limiting conditions, among them geographic location, financial situation, and physical disability or physical weakness. Such education includes helping these people identify the activities they would like to pursue and from which they are not barred by these sorts of conditions. Thus one requirement of the job of a leisure educator working, for instance, with people with disabilities would be to help those who are, say, blind learn how to knit sweaters or play the piano, but not how to collect stamps or fish with flies. 

In fact, all categories of humankind face limitations that constrain leisure choice, one consequence being that the leisure educator must work with a list of serious leisure activities to identify those most likely to attract, for example, senior citizens, young women, wayward youth, native peoples, overworked employees, residents of small towns, people with disabilities, and so on. Rather than fill this article with lengthy lists of potentially captivating activities for every possible human category, let me suggest that leisure educators create their own specialized lists of such activities (accompanied by descriptions where necessary) for presentation to their clients or students with whom they are working and then encourage them to select the two or three activities holding greatest appeal. Next, the clients should thoroughly explore the activities selected, after which they can opt to actively pursue one or more of them. This procedure has the advantage of avoiding the subtle influence of popular stereotypes about members of some of the aforementioned categories, images that often distort what they really are capable and incapable of doing. As for the list, one can be developed from my discussion of over 300 serious leisure activities and types of activities and, where necessary, augmented with selections from the practical bibliography of books describing how to get started in them (Stebbins, 1998b).

The second kind of serious leisure education is far more inclusive in scope; it imparts to the general public, or large segments of it, information about serious leisure as a kind of activity distinct from casual leisure. To be sure, instruction here is similar to some of what the previously-mentioned special categories receive. As with the latter, the general public is largely unaware of the idea of serious leisure, suggesting that here, too, the first educational goal must be to inform them about its nature and value. Such information is important to anyone, regardless of sociodemographic category, concerned with finding an optimal leisure lifestyle. In this type of serious leisure education, however, little attention is given to special group needs.  


Adult Education

The preceding section might convey the impression that the most important clients of leisure education are children and adolescents, and that, although informal education can and should occur, it is formal education by way of the school system that is the real and proper backbone of this process. Indeed, in this regard, a school model now exists for all the world to follow, namely, Israel(s national leisure education school curriculum. Its development and implementation are a success story in a work-oriented society characterized by great cultural diversity and myriad educational approaches (Sivan & Ruskin, 1997).

Nonetheless, children and adolescents are by no means the only ones to benefit from leisure education. Adult educational programs are also a main source of leisure education as defined and discussed in this article. The definition of adult education prepared by UNESCO harmonizes well with the definition of leisure education set out earlier:

Adult education is the entire body of organized educational processes, whatever the content, level and method, whether formal or otherwise, whether they prolong or replace initial education in schools, colleges and universities as well as apprenticeship, whereby persons regarded as adult by the society to which they belong develop their abilities, enrich their knowledge, improve their technical or professional qualifications or turn them in a new direction and bring about changes in their attitudes or behavior in the twofold perspective of full personal development and participation in balanced and independent social, economic and cultural development (UNESCO, 1976, p. 2).

Selman and his colleagues (1998, pp. 29-30) list four functions of adult education as it is seen by the individual participant there, three of which - the social (roles in community), recreational, and self-developmental functions - bear directly on serious leisure.1 Another main perspective in the field of adult education - the social, or community, perspective - also centers for the most part on these same three functions (for an overview, see Selman, Cooke, Selman, & Dampier, 1998, pp. 29-32; Jarvis, 1995, pp. 20-23). In other words, through learning and in line with these functions, adult education is seen as contributing to the maintenance and development of the individual or his or her society or both. This is, in Duke(s (1994) words, "liberal adult education." 

Amateurs in the arts and sciences can avail themselves of adult education courses, and sometimes programs, that further the learning of their serious leisure. The same can be said for most of the individual amateur sports (e.g., golf, tennis, racketball). Still, in examining the totality of adult educational programs in the typical North American city, it becomes clear that some amateur activities are largely if not entirely ignored. Thus, would-be participants in sports like handball, rodeo, weight lifting, and auto and motorcycle racing must usually learn on their own, using books or watching others play and asking them questions. Moreover, virtually all the entertainment arts must be learned this way. So far as I know in North America, only Humber College in Toronto has developed an adult education course on stand-up comedy. The one-week "workshop" was offered for the first time in 1997 (Clark, 1997). There may also be isolated adult education courses of this sort on juggling, ventriloquism, and entertainment magic, for example, even though the general rule holds that learning these arts is entirely self-directed, usually accomplished informally by reading, watching, questioning, and in some instances, finding private tutoring. 

Adult education, except for collecting, is a main avenue for learning hobbies. A great range of making and tinkering activities fill the multitude of North American adult education catalogs, including baking, decorating, do-it-yourself, raising and breeding, and a great variety of crafts (for a discussion of the many different hobbies, see Stebbins, 1998a, chap. 3). The same is true for activity participation, which includes such diverse enthusiasms as skin diving, cross-country skiing, mushroom gathering, and ballroom dancing. But here, too, activities exist whose devotees have no choice but to learn on their own; these include hiking, fishing (except fly casting), snowmobiling, barbershop singing, and dirt (trail) bike riding. Moreover, rare are adult education courses for the many would-be players of the various hobbyist sports and games (those falling outside the category of amateur-professional sport). Most people in this area must direct their own learning of darts, horseshoes, ping pong, or handball, to name but a few. And those who go in for a particular table, board, card, or electronic game usually learn it from other players or printed instructions, if not both. Still, adult education courses are readily available on bridge, orienteering, and the martial arts. Finally, the liberal arts hobbies are most often learned purely through self-direction, primarily by reading (Stebbins, 1994). But again exceptions exist, as in the general interest courses on certain arts, cultures, philosophies, and histories. Additionally, language instruction is one of the pillars of adult education.

Adult education courses related to volunteerism center mostly on such areas as fund raising and managing and recruiting volunteers. To the extent that serious leisure volunteers are involved in these areas, they will likely be interested courses bearing on them. But many career volunteers devote themselves to other tasks, which they learn to carry out without recourse to adult education. That is, the group (club, society, association, organization) in which they serve provides the foundational instruction they require for further learning while on the job as volunteers.

Consonant with Houle's (1961) distinction between learning- oriented and goal-oriented motives for pursuing adult education is the fact that the liberal arts hobbies are the only form of serious leisure where learning is an end in itself. By contrast, amateurs, volunteers, and other hobbyists learn as a means to particular leisure ends: producing an art, playing a sport, collecting certain objects, or helping people in need. Hence, the leisure educator of adults should not be surprised if the latter seem restless, anxious to get on with what they consider the most important aspect of their serious leisure - applying what they have learned. Sometimes both types of participant enroll in the same course, especially those in science. For instance, some of the students in an adult education course in astronomy may be liberal arts hobbyists, while others are there to learn about the heavens as background for their research. 

It is evident from the foregoing that liberal adult education presently provides instruction for only a proportion, albeit a sizable proportion, of all serious leisure participants. Perhaps this is as it should be, for it is undoubtedly possible that the activities left to strictly personal learning are unteachable using the usual methods of adult education, or if teachable, that too few students exist to fill the courses. Nonetheless, the discussion in this section contributes to both the field of adult education and that of leisure education by identifying the many serious leisure activities not ordinarily learned through adult education (for a more complete list, see Stebbins, 1998a, chap. 3). By becoming aware of these activities, specialists in the leisure education of adults put themselves in a position to weigh the pros and cons of teaching them. Knowledge of these activities can also help clarify the boundaries of the adult education profession by enriching understanding of its social, recreational, and self-developmental functions.


Conclusions

WLRA(s Commission on Education is presently promoting leisure education on a world scale,  doing so in a variety of ways. For instance, it has disseminated globally its Charter for Leisure Education. Moreover, as part of a forthcoming collection of papers from two seminars held in Israel (Ruskin, in press), it will disseminate a set of recommendations for this kind of education relative to community development and people with disabilities. Another set of such recommendations will soon be published in an anthology of the papers presented at a seminar on youth at risk, held in 1998 in Monterrey, Mexico. These projects are premised on the position taken in Article 24 of the United Nations( Universal Declaration of Human Rights that rest and leisure number among the basic human rights (passed by the U.N. General Assembly, 10 December 1949).

. 
Central to these efforts is the challenge of offering education that enables people of all ages in all nations to develop an optimal leisure lifestyle in which they experience the benefits mentioned in the preceding exposition of the serious leisure framework. But in fact, leisure education is even more than this. Two of the ten goals of leisure education identified by Faché (1998) refer to a couple of special attitudes leisure educators must also attempt to inculcate in their clients. One of the goals (no. 7) is to develop a critical orientation toward the leisure services that are offered, the other (no. 10) is to generate a sensitivity to the physical environment and cultural circumstances in which leisure activities take place, such that neither is significantly disturbed as a result. Along these lines, note too, that education for leisure cannot help being somewhat ideological, in that leisure, in general, and serious leisure, in particular, are usually defined as good and desirable (see Stebbins, 1999b).

Finally, it is important to remember that leisure education is by no means the only element in the complex formula for an optimal leisure lifestyle. People must have time for leisure, something some segments of the population in developed countries seem to be largely without (Tremblay & Villeneuve, 1998). Furthermore, services and facilities must be provided for would-be enthusiasts to pursue the activities leisure education has inspired them to take up. Still, these services and facilities will be useless if their management is too ineffective. Lastly, a society, in comparing leisure with work and other obligations, must value it highly enough to justify educating its members for participation in this sphere. 

In sum, even though leisure education is becoming a major force in contemporary world leisure, it must still be seen as but one, albeit significant, part of the broader institution of leisure, where the goals of such education can only be reached if certain other elements in this institution do not block the way. 
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